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Introduction to Human Rights

Empathy

Non formal learning and visualization

Art: How to Use It?

Apps, Links, Tips and Tutorials
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Introduction
to the whole guide

and for them to learn
rough images. This is the
ould become more visualised.
y to go to training and workshops
en for getting information and new
d other social media. Extreme and
g successfully placed online and the level
y high. This is the case for whole Europe and it
opean topic. Pictures are being shared at instant,
it is easy to mobilise the community around them.
decome policies. Pictures are important for understanding

e all the reasons for us to accept the need for switching the methods
th work to instant one and more visual. Our intention is to engage
oth young artists and youth workers to deliver education through visual
media. Art would, this way, become the media for adapting learning to
needs of current society.

This manual is one of the outcomes of the project. It covers main topics
that the training covered: human rights education, with the strong focus on
empathy, how to use art forms in non-formal education, and various tools,
apps, tips and tricks for using visual aids in non-formal education. Manual
also uses form of info-graphics and it is among other things focused on how
to use visual presentation in human rights education. The whole project
have been supported by the European Youth Foundation.
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Introduction
to Human Rights

“All human beings are born free and equal in dignity and rights.
They are endowed with reason and conscience and should act
towards one another in a spirit of brotherhood.”

Article 1, UN Declaration of Human Rights, adopted by UN,
10 Dec 1948.
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Philosophers may continue to argue about the nature of human rights, but
the international community has established a set of key principles that
states have agreed to and have to abide by. According to these principles:

1. Human rights are inalienable. This means that you cannot lose them,
because they are linked to the very fact of human existence. In particular
circumstances some - though not all - may be suspended or restricted.
For example, if someone is found guilty of a crime, his or her liberty can be
taken away: or in times of civil unrest, a government may impose a curfew
restricting freedom of movement.

2. They are indivisible, interdependent and interrelated. This means that
different human rights are intrinsically connected and cannot be viewe
in isolation from each other. The enjoyment of one right depends on t
enjoyment of many other rights and no one right is more important t
the rest.

3. They are universal, which means that they apply equally to all
everywhere in the world, and with no time limit. Every individual is
to enjoy his or her human rights without distinction of race, col
language, religion, political or other opinion, national or social origi
other status. We should note that the universality of human right
in any way threaten the rich diversity of individuals or of differe
Diversity can still exist in a world where everyone is equal,
deserving of respect.



lassified as
n dealing with
ainst arbitrary arrest
ntil found guilty in a
are necessary in order to
society: for example, the right
e freely and attend meetings, to
S to information.

but are simply one way - among many -

ghts. Most rights fall under more than one

2ss one’s opinion, for example, is both a civil and

=ntial to participation in political life as well as being
personal liberty.

Second generation rights
al, economic and cultural rights)

ights concern how people live and work together and the basic
essities of life. They are based on the ideas of equality and guaranteed
access to essential social and economic goods, services, and opportunities.
They became increasingly a subject of international recognition with the
effects of early industrialisation and the rise of a working class. These led
to new demands and new ideas about the meaning of a life of dignity.
People realised that human dignity required more than the minimal lack of
interference proposed by the civil and political rights.

Social rights are those that are necessary for full participation in the life of
society. They include, at least, the right to education and the right to found
and maintain a family but also many of the rights often regarded as ‘civil’
rights: for example, the rights to recreation, health care and privacy and
freedom from discrimination.

Economic rights are normally thought to include the right to work, to an
adequate standard of living, to housing and the right to a pension if you are
old or disabled. The economic rights reflect the fact that a certain minimal
level of material security is necessary for human dignity, and also the fac

that, for example, a lack of meaningful employment or housing can b,

psychologically demeaning.

Cultural Rights refer to a community’s cultural “way of life” and are o
given less attention than many of the other types of rights. They includ
right freely to participate in the cultural life of the community and, pg
also the right to education.

However, many other rights, not officially classed as ‘cultural’ will be
for minority communities within a society to preserve their distinct
for example, the right to non-discrimination and equal proteg
laws. Social and economic rights have had a difficult time bei
on an equal level with civil and political rights, for reasons wi|
ideological and political. Although it seems evident to the o
that such things as a minimum standard of living, housing,
conditions of employment are all essential to human di

have not been so ready to acknowledge this. One reaso

that ensuring basic social and economic rights for e

would require a massive redistribution of resources.




Third generation rights (collective rights)
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The list of internationally recognised human rights has not remained
constant. Although none of the rights listed in the UDHR has been brought
into question in the 50 or so years of its existence, new treaties and documents
have clarified and further developed some of the basic concepts that were
laid down in that original document. These additions have been a result of
a number of factors: they have partly come about as a response to changing
ideas about human dignity, partly as a result of technological changes and
often as a result of new threats emerging. In the case of the specific new
category of rights that have been proposed as a third generation, these
have been the consequence of a deeper understanding of the different
types of obstacles that may stand in the way of realising the first and second
generation rights. Increasing globalisation has also revealed the possibility
for resources to be diverted towards the removal of these obstacles.

The idea at the basis of the third generation of rights is that of solidarity;
and the rights embrace collective rights of society or peoples - such as the
right to sustainable development, to peace or to a healthy environment.
In much of the world, conditions such as extreme poverty, war, ecological
and natural disasters have meant that there has been only very limited
progress in respect for human rights. For that reason, many people have felt
that the recognition of a new category of human rights is necessary: these
rights would ensure the appropriate conditions for societies, particularly in
the developing world, to be ableto provide the first and second generation
rights that have already beenrecognised.

The specific rights that are most commonly included within the category
of third generation rights are the rights to development, to peace, to a
healthy environment, to share in the exploitation of the common heritage

of mankind, to commmunication and to humanitarian assistance.

Fourth generation of human rights
Rights for future generations

2
\Y4

Under the influence of globalisation, scientific and technical progress —
especially in the fields of computer science, medicine, genetics, cloning,
transplantation — the list of new rights keeps extending. Consequently,
statements on the formation of the fourth generation of rights, which will
become the legal answer to challenges of the 21st century, when it will be
a question of “survival of humanity as a biological species, maintenance of

civilisation, space socialisation of humankind” appear.
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“The education system forces people to unlearn the empathy
they were born with. It's a system based on always seeming
strong, contributing to the economy, and being humber one.
Being number one is the rule of game, and how we relate to
others is fundamentally dismissed.”

Bernard Amadei,
Ashoka Fellow and founder of Engineers Without Borders USA

A

0 “‘put oneself into

ook or emotions of

ul communication skill

ially, empathy was referred

uthors and educators consider

e, learnable skill that has tangible

as the driving force behind much of human

ding to morality and human rights activism. Only
onceptualise empathy as a driving force for learning.
dathise is a revered trait in most societies across the world.

otivating factor for unselfish, prosocial behaviour,

athy is related to antisocial behaviour. But empathy

Js and pats on the back. It is a skill that can make young

oductive in work environments that require cooperation,

pal society that becomes more complex with each passing day.
urns today’s students into future leaders.

aniel Goleman, author of the book Emotional Intelligence, says that
empathy is basically the ability to understand others’ emotions. He also
notes that at a deeper level, it is about defining, understanding, and reacting
to the concerns and needs that underlie others’ emotional responses and
reactions. Empathy is a skill that can be developed and, as with most
interpersonal skills, empathising comes naturally to most people. Daniel
Goleman identified five key elements of empathy:

Understanding Others
Developing Others

Having a Service Orientation
Leveraging Diversity
Political Awareness

There is an important distinction between empathy, sympathy and
compassion.

Both compassion and sympathy are about feeling for someone: seeing thei
distress and realising that they are suffering. Compassion has taken on a
element of action that is lacking in sympathy, but the root of the wo
is the same. Empathy, by contrast, is about experiencing those feeling
yourself, as if you were that person, through the power of imagination.



N o N Fo R MAL ormal education seem self-evident, non-formal
difficult to define. In fact, there are many different

a number of perspectives about the true meaning

L EARN I N G defined differently by different practitioners, some say
al education is any out-of-school learning, others stress that

AN D VISUALISATION need to design their own learning activities, while others say
-formal teaching methods can be incorporated into all learning.

is above all, an approach to education. It is not absolutely distinct from

L/ ormal education in its methods; participants exercise varying degrees of

control over the process, from designing all of their own learning and using
“Give the pupils something to do, not something to learn; and the facilitator as a resource person, to attending a learning activity where

the doing is of such a nature as to demand thinking; learning the content is mostly planned in advance. In some ways, we might imagine
naturally results.” formal and non-formal education along a continuum - from high to low
John Dewey, philosopher and education theorist facilitator control, and from low to high learner participation.
A In a nutshell, NFE is an approach to education that can be used with adults,
youth, or children, within the classroom or outside of it. An integral part of
o those who NFE is that learners participate in the design, development, implementation,
Us manifestations and evaluation of their own learning.
ocieties. Throughout
ed to local blacksmiths, And, as in old times, this new times require pictures to tell the stories, since
a trade through first-hand the images in the digital era mean everything. That is why, this manual is
se societies, clan and village focused on using visualisation, it's many forms as a non-formal educational
=ditary status pass on information method that can reach hearts and minds of the young people in the best
onal birth attendants educate new possible way.
and their babies; and religious leaders
bles, riddles, and the influence of their own
ance and song and oral narrative, through puppet
3, through one-to-one teaching and group facilitation,
world have used non-formal education methods to pass
owledge and ensure that each new generation learns the
ony, and stability of the old.

education involves a government that recognises the value of an
cated citizens and supports school systems with curricula designed to
meet changing societal needs. Parents and communities are engaged to
enhance the impact of motivated and talented teachers who empower
enthusiastic youth to acquire the knowledge and skills they need to achieve
their goals. When the above elements are not present, the formal education
system can seem, at worst, like a warehouse to “store” youth as they grow or
the one-way “banking education” Brazilian educator Paulo Freire described.
His analogy likened formal education to teachers depositing knowledge
into their students’ heads, much like depositing money into a bank.
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® ART:
z HOWTOUSEIT?

There’s never been a greater time in history to do what you love
and share it with others.”

Comics, photos and videos

ics are visual storytelling with a specific theme with the use of a
awings, photographs, animations with text. First real comic book was
published in newspaper in 1933.

Brad Frost, web designer

How to do it:

IEIE
o) 15

ing as a means to
om-munity, especially
sents few visual tools that
dromoting human rights and
able manner.

How to present photo

Posters

It is the oldest form of presentation. Production of modern posters as we
know them now started in mid 19th century, as one of the oldest ways
of advertisement.

How to do it: Details you need to include

Title
5 —
Draw it
‘ by hand

Text (explanation)

What can you film?

Picture

[ J

Contact details

Scan it FLASH-MOB SOCIAL GAMES
A SOCIAL
THEATRE EXPERIMENT
ACTIVITIES . | 1] e
Create (role-play, )’ Ils
Use it an animation / forum theater
. raphic design theater of the
Edit it orap d oppressed) HH

12[13»




Types

Role-playing

Forum Theatre | Theatre of the Oppressed

What is needed?

The Essence
character is oppressed in

P a performance at the climax

of seeing etc. thus encouraging

or the actors to carry out in order

is participatory interaction stimulates

the solution in a creative and informal

Additional Information and Tools

e www.salto-youth.net/tools/toolbox/tool/forum-theatre-guide.1314

e dramaresource.com/forum-theatre
educationaltoolsportal.eu/en/tools/forum-theatre-community-empowerment

r W

A flash mob

b?
people who assemble suddenly in a public place, perform
d seemingly pointless act for a brief time, then quickly disperse,
e purposes of entertainment, satire, and artistic expression.

to Gather and Inform People?
Via telecommunications, social media, or viral emails.

Purpose:

To raise awareness of an issue and encourage engagement of a wider public.
Usually flash mob outcome is a dance but can also be a short act. It is done
in public place.

E.g: www.youtube.com/watch?v=bQLCZOG202k

A social experiment

What is a social experiment?
It is an experiment used to observe the behavior of people under particular
true-life circumstances.

How is it organised?

Situations are organized deliberately to see how conditions will influence
people and how they will react. None is aware of the experiment except for
the organizers who have the aim to discover the amount of people that will
act the same in one situation.

What is the outcome?

The experiment can be filmed and then uploaded in the social medi
draw the attention of others and make the viewers think over their pos
behavior. The use of social experiment can be considered as morg
nowadays due the wide usage of social media.

Computer gz
v,
Developing an app that is fun and addictive and sends out a
everyone. Easy to play, “addictive”.
E.g: you get into the shoes of another person

Develop an app which hands on, deals with human rig
point of it is to educate people on what their rights are, ac
The game is more complex and it is clear that the theme

Topics could be guide to human rights, quiz, real exampg
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APPS, LINKS,
TIPS AND TUTORIALS
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‘“The future belongs to a different kind of person with a
different kind of mind: artists, inventors, storytellers-creative
and holistic ‘right-brain’ thinkers whose abilities mark the fault
line between who gets ahead and who doesn’t.”

Daniel Pink, behavioral scientist

evolution of
arger, faster and
e today are digital
es, whose language is
s and hash-tagging is the
es that they can take: cyber-
owers, arm-chair activists, etc.
be a part of a cause and be change
space for activism and creativity, and
orerunners of this new world order. There
e tools that can make their activism creative,
outreach which spans the countries, borders and
=ady know that arts speaks all languages.

ontains lists of resources that can be used for visual
on of the work that activists do. All the tutorials and links for the
d apps can be found on Youtube and official web-sites for these
and programes.

Wikimedia ‘ II““lIII . Soundcloud
Shutterstock (paid)
Google image search

When using images from google, be aware of the _
usage rights of pictures. You can filter the image a

search to only show pictures, that are free to use and/

or in public domain.

Googlefonts

HER USEFUL ‘
RESOURCES £

- A Manual for Human Rights Education with Young People;
asito - Manual on Human Rights Education for Children and other
Ucational resources for human rights education and antiracist education
ith young people

www.coe.int/compass

Internet Literacy Handbook - an online learning tool for parents, teachers
and young people to develop their skills in using the Internet
www.coe.int/t/dghl/standardsetting/internetliteracy/Source/Lit
handbook_3rd_en.swf

Wild Web Woods - an online game for children to learn basic Internet safety rules
www.wildwebwoods.org/popup_langSelection.php

The MediaSmarts website includes a wide variety of educational activities,
background information and tools regarding the use of the Internet
www.mediasmarts.ca

The Web We Want - Teachers help students to grow-up online by
using eSafety resources
www.webwewant.eu

Sumopaint GIMP
Camera 360 Image task
Instagram
Snapseed
Blindmix

Ableton Live

Editing the material:
Photoshop
 MOBILE APPS; PHOTO EDITING Photoscape

Reason
= (VDEOEDTING propellerhead
9 Imovie Frui.ty Loops

Video cache Logic
Flipacam

Powerpoint

Animoto video
Slideshow maker

7]

Zoe Video Editor Adobe reader
Windows Movie maker Keynote
Lightworks Canva
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Project ACT&ART is implemented by Balkan Urban Movement

and supported by European Youth Foundation Council of Europe.




